O

ED 192 176 C6 014 619
AUTHOR Parker, Delcres: Eliasem, Caroi ,
TITLE Adult Counseling fo:r Sex Pquity in Post-Sccoonda—
o o Educaticn. . S _ :
INSTITOUTION ERIC Clearinghouse c¢1 Counseling and Ferscznel

Services, Arn Arbor, Mick.: Far West Lak. -=or
Educational Pesearch and Develcrment, Saz Zranc:i-co,
L Calif. B , . -
SPCNS AGENCY ¥ational Iast. of Fducatior (ED), Weshingzsa, R
Office of Educaticn (DHEW), Washington, 5... kome—'s
Educaticnal Equity Act Prog-anm.

PUB CATE Jul 80 )

CONTSACT 300-77-0535; 4€0-78-00CS

NOTZ S7p.

EDES PRICE MFO1/ECO3 Plus Postage. o
DESCIIFTCRS Admission Criteria: Rdul+ Students: Attit.oze Ch=moo=:

*College Programs: Collegé Students: *Cou-3=lisg
Services: *Counselcr Role: *Femaies: Higne
Zducation: Postseccndary Education: *Sex Fo . .z
State c¢f the Art Reviews: *Student Pers=conec. woTk
Werkshors

il
n

ABSTZ2ACT . S , )

, This perograph concerns the role of the stucs=-
rerscnnel worker In counseling adult students, especiaiiy Iemais
students. Reascns why womer return to collége and their gtsliza— =

of a student personnel department are reviewed. An zzaiysis c:

admission requirement: for adult students and an ou=_ igne c:

institutional activities *that promcte sex equity ar= inclucel.

Specific reccmmendations are pade for changes “hat =11 ez===cz=s

educational cpportunities for women in higher educazTzzn. I

suggested that colleges must urdate admissions pract.ceés to e - <;
tar-iets for women, emcloy women as successful role 1odels, c ‘
specizl programs for wcmer, and change existing zttizzdes znd

regarzding the education of women. The appendix contains msduies - .

counselcr training workshcps +ha* promote Sex equity. (NRBRB)

HHAA KK kWA koo o K ok o ok ok ok ok 3k Kok ok ek 3k 3 KoK ok 3 ok ok oK ook ok ok 3 sk ok 5 kK ok ok o ok ok o e e

* fe~"...uctions supplied by EDRS are the best that can be made =
* ~ from the original docunment. , =
A3k 3k ook 31***********#***************#******* 333k 3k 3k 3 k3 kok ok 3 ok 3ok K % eacmak sk

ERIC

Aruitoxt provided by Eic:



v
Cmmm-g and Personnel Services Clelii!gbonse
st of Education, The University of Michigan .
+ &roor, Michigan 48109 (313) 764-9492

‘ 2217 COUNSELING
- =(_R SEX EQUITY
= 'N P2-5' ZONDARY EDUCATION

by
jeiores Parker
and

' [ El: Z2aMISSiON TC REPRODUCE THIS
U BEPARTAMENL In aF Z(TH Carol Eliason MATERIAL 4AS BEEN GRANTED BY
TECUCATIC NBWE. € LRE

RaTiowas wmTor _?LC/ /" APS

juiy 1980 ]

== -z EDUCA" "INAL RESOURCES
‘=-3MATION SENTER (ERIC)."

v

EE WOMEN'S EDD( -\NO\-\( EQU"V COMMUNICATIONS NETWORAR

Sponsored by the U S. DEPART\AFNT OF EDUCATION
Cnder the Auspices of the Women's Educational Equity Act
Opw.mv hv FAR WEST LABORATORY FOR EDUCATIONAL RESEARCH AND DEVELOPLESS"
1855 Folsom Street, San Francisco, California 94103
(315) 565-3032

U.S. DEPARTMENT OF EDUCATION
Shirley M. Hufstedler; Secretary
Steven A. viinter, Undérséctetary
F._James Rutherford, Assistant Secretary
for. Educational Research and Improvement
Women’s Educational Equity Act Program

Q Leshe R. Wolfe, Director

Aruitoxt provided by Eic:

TR



O

ERIC

Aruitoxt provided by Eic:

This prosect has been funded with Federal runds from the Depar:-
ment of zducation. Women's Educational Equaty Act Program, unde—-
contract namber 300-77-0535; The contents of this publication d-
not necessarily reflect the views or policies of the United Stasos C:
partmer: f Educaticn; nor does mention of trade names; comimie-
cial proc <ts or organizations implv endorsement by the Unita
States Gi ernmerit. Materials may be reproduced without permis-

sion, but -edit would be appreciated:

DI_\RMK ~ATION SROHIBITED~No persc ~ in the Unized Szates srz
on the grourc = -ace. coior. or nauona ngm. be excluded fre
participanor ~ Se cenied rhe benénits oo be subected o discn—-

ination ance: ~v Orogram or activity re =ang Federal financial &
sistance, o'ce . -eated on the basis ¢ e under most ~ducati: »
programs o- — - .iti2s receiving Federai ssistance:
- - N

About tr .. %y Zducational foune e ficdr ins Ne
work—WzL -7 mformation service and . - = ucaticn systD'“
establishez - -7 md cperated by the Far \*.: - - z0rator for &-
us. Dem © IZducation under the aus:: ~< or the \Womer
tducationa. === - Act: As an information ser - WVEECN collec=

screens. Classme <zoves. and provides informi- on projects anz
matenas re-z=— - women’s educational equit  As a communicz-

tion systern "7 - racilitétes contact among se~-ons, groups ar =
agencies whc : - ~ ~rwfig on behalf of womer - ~=ucational equin .
Users of WEZ_ . :~: _=e teachers, admmnstrat' ~ counselors, cur-

riculum spec. siz, c=service and inservice t-. -ers, researchers,
students, pares. anc zizens. o
if vou wouic 1ke to  -~ow more about WEECN  3ase write to us.

—Ma: - Butler. Director

Th|< Sudlication was = ~=ared with fundmg frcm the Natonal insti-
tute of Education, L.S 2partment of Educatio- - under contract no.

40C-75-0005. The opi~  ~is expressed in this rer -+t do not necessarily
reflect :~e positions . olicies uf NIE or ED.



O

ERIC

Aruitoxt provided by Eic:

Contents

AcknoWIedghénié ....................................... v
ABOUL The AULROFS. ... .vo oo e e vii
I ErOdUCEION. oLl ittt et e 1
Historical Perspective.: i .. .....oou. i iviiinieu i, 3
The Role of the Institution in Equity Counseling...::. §
Admission RequUIrementS. .........ooueseeeeennnn.. 7

Thé ﬁoie,of the Student Personnel Worker in
Counseling Adult ScudentsS......oovvuinunnn ... 9

Approaches to Counseling Women Students............... 13

Do Women Students Adequately Ytilize Stoz~nt

Personnel Services?. ... .. i 17
Legislation that Promotcs Sex EQUILY..oe..uweeennn..... 19
CONC IS ON. Lt i e e 23
éibi?ography .......................................... 25
Appendix )

Worksheps for Counselors that Fromote ,

Sex EQUItY. oot il it i 33



Acknowledgmenits

This monograph concer: - the ro: t~e2 5 . "= personne!
«orker in counsziing aduit _._.dents. -. o 2r >r his
relationship wit— female stu- -nts = ;-0 tzgent :iome
reasons why women return to z:ilee= a- =v'2»  :earch regarding
women's utilization of a stoz=ant par- 1 (-:—m—ent. Further-

mere, they analvze admissSion requi-a- N =z .ii stucants,

outline institutional activities :-z- pr—oze s~ equit.. and

@ =it w 11 enhznce 2du-

ey

offer specific recommendations fc-
cational opportunities for women o =i rer educ -ion.

<o Zion gra:iousiy

The American Personnel and Guizin. i
permitted the Women's Educational =...it “pme snTcations Network to
rzprint portions of their materials fSéicr trainfng workshops.
The training modules, outlined in - il«, «ere taken from two
Counse’or Education

rroducts: For Woden and For Meh: -

and Supervision, developed by the &3sc. .+ for Zounselor Educstion
and upervision (ACES), and A Handb-. . _wwPwsheos on Sex Equality,
developed by the Sex Equality in Gu Opoortunities (SEGO)
Projéct.

We wish to thank Delores Parke - . -51 Eljason for pooiing
their resources to write this monor __ Soecial thanks for reviewing
the manuscript are extescied to Mfic Jlzitt, Assistant to the

Chancellor for Special F-ojects at ~—=- zoa Community Colleges and
National Chairperson of —he Americz- A:. -iation oi women in Com-
munity and Junior Coiieg&s, ana to José. né B. Héysifp, Diréctor
of Planning and Development ander the Vo-. -ional Rehabilitation

Division, Department of E=ucation for Ne. %ampshire. Libby Senjamin,

ERIC 3

Aruitoxt provided by Eic:



o

ERIC

Aruitoxt provided by Eic:

Asscciate Di-ector a: = C's Cour--ling and Pe-sonne! Serviczs

Clear nghouse, mac= =-= "aitial mrrangements for contracting the
nonoc “aph and edit.: - - 23f! “= 5f the manuscript. Chet Tanaka.

Id A~ Studios, des 3 - T~ . .

Xendra R. Bonnett
“titor



O

ERIC

Aruitoxt provided by Eic:

About tive Authors

J=lores A. Parker is : .. nseler at Davi: -
County Community Cclle 7 Lexington. No oo
Carolina. She alsc cc -: -nates the Hume—

Resource Counseling P-~——=~ far the Der: ——ont

of Zducational Psycho - and Zaidance =
North Carolina Agricu -.-—:i anc Technica
State University, Gres- “-ro, North Carc 3.

Occasionally. she teaz-- rzours2s in cour -'or
2ducation.

Ori ParKer is a mermbe- _the Amerizan Pe- .onne!
and Guidance Associas -~ Zommittee on WO~~~ and

2 member of the Adviscr. 3oard of the Wor ~'s
Zducational Equity Com—:~ications Notwor- WEECN):
She has conducted seve--i ~orksnops >n s equitv
at state and regional . -2ls for the ime- can
Personnel and Guidance - :sociation.

Carol Elieson is Directc- of the Cerzer -r
Women's Opportunities o the Americzn A< .3ciation
of Community and Junior Colleges. She

prior
faculty and administrati’é expérienc® on -oth
two- and four-year college campuses. Sh« has

authored five books and numerous journal zrticles
on educational equity issues in post-secordary
education. She has been a consultant to cver

80 colleges, unions, and Federal agencies.

"

IV



O

ERIC

Aruitoxt provided by Eic:

A Suite revolution is surginc :Z-0ss
American college campuses. ‘- - :ha
growing awargness that the pr :--ce of
an ever increasing, adul: fer-  s:udent
pcoulation_demands targecad '~ tuiional
changés. The Fall 1979 -as:i- ~Zarv
enrallment statistics reveal - . cer
50 of students on campus ar:  :md =.
Furthermore, tne median age - ol =ge

students is moving toward ac

~7though the demographics ar . 'f-Ang,
meny adr:nIStrator> have bec - iiztant

tc institute major éﬁénges "eoschacst policy:
They remain wedded to the * -i= -ional,
maiz-dominated models. Re-~ irz-~. =n the
other hand, is demonstrat.:- <t~z -~eed for
new approaches. In the fi- 4 c¢? -oun-
seling for adelt females; : one. .orell
(1830} identifies over 50¢ -ecz-- journal
articles that feocus on cha :es - ideo-

logies, goals, neads, rati -ale:. and
strategies. She cites fou fac=:> of the
revolation as decartures @ m --=vious
modus operandi:

@ 5 new body of literaturs anc --search

on the psychology of women a- . 3Se. reles
® :tmerging client populations i--iuding.
~Adult career developmerit co.- =!ing.
-Life span/life cycle roies —--2cement

counseling, xﬂc]udlﬂq awarens-z
building, assertiveness trairing. and
decision making.
-Reentry and adult Counselnng for tar-

geted >propulatuons includi~5 dis-

placed homemakers, aging and retiring
women. ) .
=Family and marital role -ounseling,
including divorce, widowhcod. znd
\1ngleness counseling.
lexuality counseling, inclading preg-
'Jncyrcounsellng, rape counseling, and
-ex-discrimination counseling.
-3Zpecialized client group counseiing,
vﬁcludlng minority viomen, handicapped
womer:, female offenders, corporate or
wOomen entrepreneurs.

® t-:rging procedares to serve these new

c.ient subpopulations.

] F~Foqn|t|on for the need to devexop a

tional commitment te improved stan-
cards and ethics codes for counseling
women.

0
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Historicai Perspective

The cuirent revolution in counseling

womgs in highér education is better under-
stocd when seen in the light of three
major philosophies that have undergxrded
the development of American highar edu-
cation. These are the philosophy of
aristocracy, the philosophy of merito-
cracy, and the phlloso_ny of egali-
taria~ism;

Higher education in America, during the
early yeéars, prepared the sons of the
we&althy to assume their proper status in
society: Some of these students had
strong academic abilities while others
did nct. It was believed that the poor,
ethnic minorities, and women did not need
an education because theéir status in life

A

had already been determined by birth. A

few finishing schools, however, were

established for female students from
monied families.

Bat an increasing number of Deople began
to feel that education was an es rned
right, and thev challenged the phnlosoph‘
that higher education was a birthright:
Advocates of the philosophy of merito-
cracy argued that scholastic atility and
ul]]lngness to stody hard should determine
a person's attendance at <ol|ege The
land grant colleges and universities were
founded on this principle, and they
encouraged common laborers to send their
children who had the academic ability to
schools they could afford:

The nerltoc acy phxlosophy npeaked during
the 1950's. At that time, universities
recrunted wxdely among sggggnts who
lacked money and social status, bat who
had academic talent and the desire to
work hard. Because it broke down barriers
originally imposed by the wealthy, the
meritocracy philosophy can be considered
the first effort to democratize higher
educaticn in America. But the 1idvocates
of meritocracy also imposed certain
barriers. Their academic requirements
led to the widespread use of aptitude

tests for admission. Thusiifhxle the

philosophy of aristocracy catzred to
a small elite portion of our society,
that ¢f meritocracy catered to a

small number of college-aged students.

Gleazer (1980) argues that it is the
emergence of the 1230 low-co5t, community-
based, two-year colleges that have signi-
flcantly democratized higher edication.
Over four million persons, 52.2% of whom
are female, are currently enrolled in
crcdit programs. But the philosophy

of egalnfarlanlsm or education for all,
has presented many problems for éducators
trying to educate these new students by
traditional met:ods. The women, minority
groups, and handicapped persons seeking
places in the educational arena in eve:
increasing numbers have brought with ]
them special problems and concerns: Some
of the key problems and concerns related

to women are discussed in this monograph.
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The Kole of the Institution in Equity Counseling

In responding to the needs of these new
student population groups, it is the task
of the institution to lzad the way and
establish an atmosphere of equity. Brand-
strom (1879) urges administrators to
reassess their institutions' policies, as
well as practices, to assure counseling
equity for both males and females. She

suggests several sensitive areas requiring
review:

. Aﬁphilcscphyrthat isrfn c0mpjféncé,wfth
recent Federal legislation, Federal and
state court decisions; Federal ny/OCR

r-gulations, and institutional goals
and objectiv.s.

® Institutional commitment that includes
adequate funding, staff, time, snd
space.

8 Demonstrated need on campus and in the
community-at-large.

@ A well reasoned action plan that includes
-A community-based advisory committee
-A workable timetable for operation
-Funding for a minimum of 12 months
-Staff/consultants' selection and
Lrammg
-OULreach/recruntnent
-Selection of counseling models
-Financial aid options for clients

-A public relations campaign

-A research and evaluation component

In The Guidance Heeds of Women, Harron
(1879) enccurages administrators to faci-
lltate improved counseling practices by

making a personal commitment to equal

opportunity for women in education and

in the work force: At the same time,

they should activate formal programs for
inservice development of the staff,

encouraging a similar commitment on their

part. RO

Perhaps the most natural staf;lqgiponng
equity counse]yng should be the college
catalogs and admissions requirements
(Eliason, 1977, 1978). They must be
designed to reflect the wide range of
students and their needs. Allen, et al.
(1976) offer the foilowing suggestions

for reducing sexist practices:

Change course tlt]eb. such as "‘autobody

repairman'’ to "autobody mechanic."

] st;rn@ute cata]ocq and brochures
describing occupational programs with-
out the emphasis on sex stereotyping.
For instanca, avoid the exclusive use
of the pronoun "he" when referring to
rost programs and '‘she'' when referring
to secretarial and nursing courses.

8 Rearrange physical facilities of the
the classes traditionally attracting

male or female ctodents so that they

are situated near each other:

8 Publicize cocrse offerlngs in non-
traditional locations, such as beauty
shops, in the women's section of news-

papers, or bank mailers.

® Increase the ratio of females to males
on advisory committees. It will take
counselors; teachers, administrators,
students, publishers, and the community
leaders working together to eradicate
many of the stereotypes prevalent

today in employment opportunities for
viomen.

By reviewing and revising policy, commiting
oneself and the institution to equity, and
by striving to eliminate sexism, an ad-
ministrator éreates an atmosphere in whxch
all students can thrive. Also, with the
institution taking a stand to promote

equal opportunity, gradually the individual
bastions of sexism will succumb.

i0
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As more and more adultq return to
higher education, admissions directors
must _begin to review their admissions
requirements. Not nnly are many of the
e.isting requiraments somewhat threat-
enlng to adult students, they are also
youth-oriented. Many adults becore so
disiilusioned with all of the required
forms that they decide not to contlnue
their education. C(Cless {as quoted in
Moore, 1975) indicates that some admis-
sions requirements are either irrelevant
or impossible for adclt students to ful-
Fill. These "'roadblocks,' as she calls
them, lnclude requests for letters of
recormendation from recent instructors,
regaired passing of examinations that
assume the adult applicant has been in
school recently; and the d:ffnculty of
t ans»e'rnng credits from one insti-
tution to another.

Brandeﬂburg (1974) emphasnzes the need
returning to schoo] after an extended
absence. She feels that tests, such as
the Scholastic Aptitude Test and the
Graduate Record Examination; discrimi-
nate against older women because they
assess skills that may not have been
used for several years. Brandénburg
sugoes;s ngnng "life experience credit"
for experiences outside of a formal )
educational setting or using the College
Level Examination Program (CLEP) and

the College Proficiency Examination
Program (CREP) as possible alternatives
in evaluating women for admissions pur-
poses.

Brandenburg sums up her remarks reeard:ng
admissicns requ:rements for women in

needs of peturnivg uom
isstons dosg not Trply
daris or cecenzivg all
238. . . . Iz dozs. nouzver,
gecuraic and velii comsi
the persow seekinz af "

< d Y

Buiiding on Brandenburg‘s suggestions,
the next step is to establish a stan-

dardized procedure for assessing credit.
Ekstrom (i1977): for example, proposes

using the CAEL method of portfolic building
for homemaking and vo]unteer experiences.
Ekstrom and Eliason (1979) have devéloped

a systems approach to give credit for
prior learning gained in hobby; volunteer,
or homemaking éxperiential setrtings:
College;ipartncnpatung in these studies
have benefited from increased enrollments
and projected declines in numbers of
dropouts.

A§ ear}v as 1971 Jakers was interested

in flﬂdlng out how collegés and univer-
sities handled their adult (30 vears or
older) applicants. She deve]oped a
questionnaire concerning the general
treatment of adult applicants in refe-
rence to test;ng and the evaluation of
1ife experience and mailed it to admissions
directors of 58 four-year colleges and

universities from five states--California,

Georgia, Illinois, M:cnngan and Massa-
chasetts: corty- ive of the fifty-eight
questionnaires were returned. Table 1

summarizes responses tc some of the key
questions raised by Waters.

Table 1
Resoonses 10 Selected Questions for Admissions,

Procedarés for Az2glis

N=LL

Not Answereg/
LoYas No Mot Applicadle
o No.” ¢ Mo. 2 Na. 3
0o vou have an upper age limis
beyond which students canmot
be admitied 10 vour $ERGAI as - . o
undergraduates’? 1 2.3 43 97.7 o -
Do you atzemdt to-evaluate
life experiences in deciding
whether, gr_at what leve! 6 . - - I
agrit undergraduates? 20 LeL 23 52.3 1 2.3
Doss the age of the asalicante
have anv bBédring 6n Ihe feste - )
they arc askec to tawe? 1§o] 22.7 32 72.7 2 4.5

Is there a particular
agmissions officer who handles

all adule asplicants c 22.5 35 79.5 © --
In general, are your ad~ixe

sions procedures anv dife )

ferent for adult aopiicants

than they are for youngee

aoplicants? 13 22.7 34 77.3 Is] -

“aters_also learned that 11 schools were
using CLEP to evaluate adult applicants
and give credlt for course work outside
of the ciassroom: Two schools were using
the Quick YWord Test,

a vocabulary test
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designed to estimate an adult's ~ental
ability. The Co]lege Qualification Test
had been used by two schools: The test
of Adult College Aptitude develcned at
Washington University had not besn uséed
by any of the responding institutions.

According to Eliascen (1977) adults ex-
perience few barriers to 'open door,'
two-year colleges. Rather, the blockagcs
for adult learners, especially part-

time students, are wltﬁln inst! tg{[ons

barring them from admission to specif
occupational programs.

At the same t ime, hndden barrnerrrin
admissions practices abound for adult
wemen.  In Neglected Women: The Educa-
tionél Nééds of DiSp]éced Hohemakers,

2,000 respondents in all Federa] regions.
The absence of adequate, appropriate
financial aid " as cited by an over-
whelming number of respondents. Although

Federal guidelines say that an institution

may offer federal grants and/or loans to
part-time students who enroll for at
least six credit hours; many institutions
do not make them available. additionally,
many women are blocked from financial
assustance because they must iist as
""assets'' spouses’' incomes last year
even though these may no longer be
available due to divorce, separation,
death, or other l..zapacitation of spouse.
tcan optlons often ars not real-st c for
females who zre heads of households
because of the unrealistic repayment

requirements.

Cross {in Furniss, 1972‘ made a comparatnve
study in 1969-18370 of men and women re-
ceyy:ngrfxnancnal aid. Although somewhat
outdated ncw, the stud- pointed out that
women recelve smaller grants and scholar-
ships_than men, take out larger loans,

and if they are fortunate enough to find
jobs. work for smaller wages. The study
further indicated that "institutional
grants : . . averaged $671 for men and
$515 for women, even though there was no
significant difference in the socio-
economic status of women and men who par-
ticipated in the study." (p.53)

The ]98@7u0ﬂ gressional hearings on the
reauthorization of the Higher Educazion
Act have attempted to respond to soma of
the ineguities. Congress has reaffiri ed
the need for greater liberalization of
financial aid options for middle and
lower income families whe'e more than
one fanily member is attending college.

(oY
f‘“
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arner (1967) identifies three areas that experience be considered in the develop-
houie be considered by the student per- ment of educatiornal assessment and aca-
sunnel worker in counseling with adolt demic credit programs. These findings
wtucents.  They are age; psychological support the conclusions of Brandenburg
“aturity. and soc.‘l roles. {1974) ; Ekstrom (1977); and Ekstrom and

Eliason (1979):
S:A:ehs have shown that the adult sLudent S

anilit, changes with age. The Army Alpha ’sychological maturity is the second area
Tc>:, usgd,dur|nj World War |; and tests that stude:.t personnel workers should
conducted in 1928 by Thorndike and others, consider in counseling adult learners.
s¢l ihe peak learning age of the adult As a person moves through the adolt years,
stadent at 21 to 22 vears. Thereafte., a diversification of abilities, skills,
adult learning ability declines at an attitudes, and interests occurs (Farmer,
i ¢reased rate until the age of approxi- 1967) Adult students have a téndéncy to
mately 42 to 60, The early standardiza- use what they know instead of reacting
vion ofVLHL Wechsler Bellevue moved the to new possibilities: They tend to
puvak performance years to 25 to 29. repeat behavioral patterns, even though
Although this does not mean that the these may limit their ability to per-
older adult carnot learn, it does mean ceive effective alternatives.
thet physiologically the adult's reac- o
tion Uime may become slower with age. The adult's sociai rcles comprise the
third area that student personnel work-

Knetfelhamp, Widlick, and Stroad (1978) ers must be cognizant of in counseling
hove modified Perry's (1970) nine stage adult students. Social roles increase
mode ! for cognitivé development in a way as adults get older: Soc:ety places
that has important implications for the certain expectations on adalts as they
eguity counseling of adults. As they move through different age-time zones.
see it, each stage represents a differ- In addition to family responsibilities,
vnt and increasingly complex wav of for example, adults have obligations
undérstanding knowledge and the learning imposed by their jobs.
process. Other recent studies of adult ) :
lenrning styles are developing similar Braud (1967) perceives the role of the
challenges to long held precepts, and counselor as that of a '"go between''--
findings are effecting the practices of helping the student relate her or his
educators and counselors. educational venture to the past, pres-

. ent, and future. The studeat personnel
According to Farmer (1967)7adult students worker, according to Braud, must be alert
have multi-dimensional abilities that are to the needs of the student anc be able
not indicated when only a single measure- to evaluate the following questions in
ment is taken. Kingsley Wientge of the counseling the adult student:

University of Missouri, St. Louis (quoted
51 Farmer, 1967) states that in order to

issess the academic abilities of adults, ® What does this student want and why?
new measures must be devised and standard- S T T e e
ized. As a result, task forces and.com- ® Does this institution offer what she
missions aré now recommending that life or he is seeking?

9
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® Do her or his ambltlons seem realis-
tic with respect to PF?Y'OUS experi-
ence;, domestic and vocational settings

and flnances7

0 Does her or his recent work and past
indicate constructive achievement and
moderate progress, or possibly confu=-
sion; poor efficiency, or self-defeat~
ing behavior?

® Does she or he appear informed about
what she or he is seeking?

® is she or he confident or diffident?

8 Does she or he have any major relevant
problems or handicaps?

® How might she or he best start?

® What administrative steps might be
necessary?

L N . . L. Ll

(Braud, 1967, p. 153)

If the counselor is to provide effective
services for an adult student, she or he
must be able to answer all of these ques-

tions and must also develop certain equity-

related competencies:

The counselor, according to Berry (13972},
must take steps to overcome any pérsonal
biases concerning the role of women in
certain career occupations: She explains
that as the counselor becomes more know-

Iedgeable by reading and pursuing educa-
tional and professional experiences, she
or he will dispel such myths as: ''Women

do not want to work for a woman bQSS'“
‘Women take more sick leave than men:'
""Older women workers are unattractive
and ineificient;" or '"Women suffer un-
mentionable, vague diseases in middle

life "

Harmon (1979) c¢ites eight basic criteria
for equity-based occupational counseling
of women: She sees them culminating in
a commitment to ”develop effective ways
to initiate recognition of real barriers
in the home, educational process and the
work place without discouraging the
career exploratnon of women clients."
Quite snmp]y, to assure economic as well
as academic equity, adolt women entering
academe in the 1980's need to know all
of their caréér options.

10

lnterestingly enough, over 90% of females
enrolled in better paying, predomnnantiy
male occupations havée had strong, posi-
tive relationships with male teachers,
fathers; or older brothers (Kane, 1977,
1978, 1980; Eliason, 1979): Moore(1975)
finds that fathers have had greater in-
fluence than motners on women's choosing
nontraditional careers. The mothers who
oppused their daughters' choosing nontra-
ditional careers objected because they
did not want_their daughters to choose

an ”antn-sogzal career,' such as law,

an "unfeminine career," such as physical
educaticn; or a ''too different career,"
such as electrical technology. By the
same token, women who are xnterested in

tend to have working mothers (Tamgrl,ri
1972; Almquist and Angrist, 1971). Kane
(1977) and Eliason (1977) find that.
females selectlng “neutral" occupatlonal
edocation (i:e:; areas in which the num-
bers of employed femaies have exceeded
15% in recent years, such as accountnng,
drafting, and law enforcement) more
typically have had encouragement from

female teachers; parents, and/or coun-
selors.

Uncontrollable circumstances form arother
set of obstacles that keep women out of
nontraditional careers. These include
such factors as maIney, competition, and
being a woman. Money is seen as an ob-
stacle if the career is one for which
there is already an oversupply of peo-
ple for available jobs. Women are also
concerned about having to compete both
with women in traditional careers, such
as teaching or narsing, and with mén in
nontraditional careers;, such as law or
medicine. Femaleness is perceived as
an obstacle by women who have chosen
nontraditional careers.

Smith (as guoted in Stechert, 1980) cites
rapidly advancing inflation as an impor-
tant factor in career choice. The two-
career famniy needs mother .o bring

home more than pin money to keep pace
with the family's fixed _expenses. The
|mperat|ve economic -related career
choices.

11
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Counse.ors should be aware of economic
realities to avoid '"cooling out' female
career goals, and thus limiting their
ecqqgﬁlc sel f- Su-flCIenCY Clark (as
guoted in Moore 1975) describes ''cool-
ing out' as the bfééééé of rechannelnng
overaspiring students from transfer pro-
grams |nto a termlnal curriculum. He is

students in a two—year college. Moore

however. states that rechanneling non-
traditional career aspirations into tra-
ditional choices for women can also be

called ''cooling out.'
to be a phvsician " she explains, 'must
also desire transfer to a four-vear

college. and to be cooled out of one is
to Se cooled out of the other.' (p: 530)

'"'"A woman desurung

Interviewing 62 women in three, two-vyear
colleges in New York State, Moore con-
cludegithat four basic factors serve as
in terms of the career education
They are parents. uncontrol-
counselors. and the

coolers
of women.
lable circumstances:
two-vear college.
Wdormen in the study ‘elt that counselors
had created obstacles to their choosing
such careers as eng|neernng. medicine,
and law. Forty parcent vere Adisillu-
sioned with their high school counselors.
feellﬂg that the counselors had been
""too busy. too bossy, ated
college admissions. or indifferent to
them as individuais.'' Women enrolled in
both traditional and nontraditional pro-
grams summed up thexr experiences with
college counselors in the rollowunq
ways: (1) They had not seen a college.
counselor; (2) They saw a counselor only
for routine schedulnng of courses; or
(3) They went to a faculty member in-
st2ad of a counselor. Many women stu-
dents had already encountered counsel-
ors who attempted to cool them out of
nontraditional careers before they
reached college. Therefore. they avoid-
ed counseiors once they were in college.
One woman summed up her feelings toward
counselors, ''Who needs them? They'd

only get in nmy way."

too fixated on

Although Moore s study was concerned pri-
marily with two-year college women, much
of the information is also applicable to

a four-year college or university setting.

11

Harway, et al. (1976) udentufy six areas
which contribute to sex bias or discrim-
ination in counseling.
® Socialization, which plays an impor-
- tant role in shaping the education
and career decisions of young people.
reflecting the séx-role biases of
the surrounding society.

® The counselor training figld. reflect-
ing the biases and sex-role stereo-

types of the larger society.

® counselor trainers and traunnﬂg ra-
tionales which reinforce existing
biases or produce attitudes and val-
ues that interfere with equitable

counseling practices.

® Tests (personality. interest) and
other scource materials used to assess
clients and assist them with tneir
educational, vocational. and person-
al decisions, reflecting sex-role
biases. B

® Negative outcomes of counseling, re-
flected in student's educational and
career decisions which indicate ac-

ceptance of sex-role stereotypes.

® Uuse of traditional approaches in coun-
selor training and procedures that
maintain stereotypes.

Harway gt al: define sex bias in counscl-

ing &5 any condition which limits a cli-

ent's options solely because of gender,

including limiting expression of certain

kinds of behavior because these have

been tradltnonally _appropriate for one

sex. In many . cases sex bias in counsel-

«ng is overt fe.g., the counselor sug-

gests that a female not enroll in math

because females are not good in math).

On the other hand, sex b:as can be cover:

(e.g., the counselor suggests that
females excel in jobs that are cle
in nature).

:rical

The authors make several

recommendations
for future research on counseiing at the
post-secondary level:

@ College counseling services -ire often
segmented, utilizing separate ioca-
tions for vocational services, job
counseling and placement services,
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financial aid counseling. and personal-
~ocial c0un§c);nc Does this
specialization and lack o7 coordina-

tion have differential effects on nen
and womer?

® At the college level there appears

to be a heirarchy in student counsel-
ing. Many counselor; give top status

L0 personali-social counseling and
second class status to vocational
counseling. What effect do these at-
titudes have on the counseiing a stu-

dent roceives?

0 -ow are assignments of students o

»Qu1>’l0r\7“adL Are the race and
-ex of Hoth partivs considered? 1§
3 student assianed to the first coun-

telor available?

¢ Some colirges are expering
cutreach counseiing progra«s: that
is. counsclors are assigned to cer-
t3in sudject areas or Lo wirticular
.chools:  Are rmen counswlors sisigned
to engineering and worern counselors
1Cohome dconomics? S;éh a>s'"wﬂL1t5
~duld have clear impl. 1
iwo IS

The impiications in all this are cuite
clear. The Student perscnnel worker
amare ¢f his or her Siases and
tenzercies “oward sexual ':ar*o"wino
Therzfore, to he ef‘nc'va

musSl be sensitive te the
aGe . soCic-voonomic status

J
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Approaches to Counseling Women Students

Since the early 1960's women have been
réturning to higher educational insti-
tations in larger numbergrghan ever
before. de

increase in _women students is a Fééult
of the growing awareness of the new wo-.

manhood: She notes that many woman lack
self-ful fil Iment in their own lives$ and
fezl a loss of personal ldentlty Others

feel they have lost the human contact
that is normally associated with work.
These women complain that they aré liv-
ing only thr0ugh their husbands and
their children:

Friedan (1963) articulates the growing

problem of women who are féd up with
living solely through their families,
terming it the problem of "'no name.'

She feels that society cannot ignore

the voices of women who are saying, '

want something more than my husband, my
children; and my home.'' Friedan con-
tends that the ''no name'! phenomenon
puzzling so many women today is uarelated
to any "'!'oss of femininity, or tou

much education, or the demandsS of domes-
ticity." Rather i: is an expression of
unful filiment:

As more adult women seek reentrance into

educational institutions, counssiors,

administrators, and faculty are realiz-
ing that they are dealing with a new

type of woman. These women are cnoosing

to pursuz majors other than the tradi-
tional ¢nes of teaching, nursing, and
social #-r K. Reguests for information
about trz aval Iablltt) of =Y >alar,
raises, :a¢ codortunities carser
growth . -2 becoriing frequen' Guestions.
Thne demsnd for oqual opportunity to
achieve vducational and carver goals is
nlghllgr;~d ov “ne attempts of the wo-
mwen's mo.oment o gradicate iob discri-
mination Sarric:-.

Mezircw (1976} ums up many of the fac-
tors lcading « =0 to retern to collcge.
Those most freuuently articulated in-
clude, sel =fui“illment, a desire to
enter the iabor force, dissatisfaction
with the traditional housewife rol .
fulfiliment of a1 long- standlpgrqesnre
to return to coileqge, independence of

children; financial reasons, and job

promotion.

13

Mon.ghan (1974) indicates that social
needs are also a vital factor, as impor-
tant to women as to any other group of
human beings. She conducted a study
designed specifically for older women

at Memphis State University. Based on
Maslow's hxerJrchy of needs, it consisted
of 25 questions related to social needs,
combined into a six-step hierarchy. The
participants had reached a level of fi-
nancial and social security such that
these were no lonocr considercd emer-
gent _needs. Needs .or acquisition, be-
longing, and achievement apparently had
been fulfilled as well. They had reached
the stage where they considered self-
actualization and esteem as their most
important needs. According to Monaghan,
the closeness between the desire for self-
attualization an- the desire for esteem
may be indicative of the rather lnsepa-
r"*lg relationsaip of the two. ‘There
s.:ms to be a very fine line," she ex-
plann>, 'betwenn the desire to become,

to be 'somebudy,' and the désire to
rcCClve Some sort of recognition for

JEIF‘IJ .\p 55

Women returning to School havé special
needs that must be met if they are
going tc be scccessful academncal]y
Some oY these nevds must be met by the
women thnemselves. and others by both
themselves and :=¢ institution. Many
women retirning oo school cxperience
“role confiict, ‘zalings of low self-
worth, lonelines.; goallessness, guilt,
dependency and denression' (Manls and
Machizuki, 1572, . 95). Instntu;xons
of higher zgucation should provide
counseclors and procrams specifically

for these vomen.

Fosscdai 1973} observes that the coun-
scler is the linn between the woman and
the instititional prciram. Therefore

all those wno se=k to offer equity

ceunseling must understand bésir skills,
attxtuovx; ard practices. These include
verbal sxills, cody language, decision-

making s~iti., and tools.

In the Acuit Carcer Education Counseling
project, Hartwin (1975) identifies 23
measureable coipetencies counselors need
to work «ith sdult students:

17
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Demonstrate ab:llfyito dnfferentiate

between the concepts of guidance and
counseling.

Demonst ate ab.llty to manage learn-
ing activities for. counselor andes
{paranrofessionals) in adult coun-
seling programs.

Demonstrate ability to develop a

team approach with administrators,
teachers, paraprofessionals, resource
agencies; and the like in adult
counseling and guidance programs.

Demonstrate knowledge of communuty
resource agencies.

Demoristrate abnlxty to conduct a needs
assessment survey to determine adult
education guidance and counseling
needs in the community.

Demonstrate ability to fonction in
different adult education settings.
Demonstrate ability to design in aduit
counseling and guidance progrim as
an_integral part of an adult «duca-
tion program.

Demonstrate abi! xty to coordlnate an
adolt counselxng program as an inte-
gral part of ~n adult education pro-
gram.

Demonstrate ability to interact with
local businesses, industries, and
unions in order to promote career
opportunities and prepare thé clients
for entry into the Iabor market .

Demonstrate awareness of problems
such as alienation, stereotyping, and
reccial discrimination encountered

in a work environment.

Demonstrate ability to counsel client
reqgarding retirement plans.

Demonstrate ability to counsel client

regarding leisure time and avocation-
al activities.

Jdemonstrate abilitv to coordinate
activities related to retention of
adult students.

Demonstrate ability to establish short-
term {1-2 vears) and lona-térm {(5-10
years) follow-up studies of adult stu-
dents.

Demonstrate artlculatuon of pgrsonal
counseling theory and its theoreti-
cal basis.

16. Demonstrate ability to carry out a
one-to-one counseling session.

17. Demonstrate ablllty to conduct a
guidance interview to achieve a spe-

cific end.

18. Demonstrate awareness of various
racial; ethnic, economic, and age
groups.

19. Demonstrate awareness of adult éddééf
tion terminology and proposal writing
procedures.

20. Demonstrate awareness of career pat-
terns and mid-career changes.

21. Demonstrate ability to assist adult
students in educational program plan-
ning.

22. @gmgns;rate ability to structure and
conduct group sessions and counsel~-
ing sessions:

23. Demonstrate awareness of budthung
and administration svstem% proce-
dures.

ln 19/9 surveys of viomen's centers and
campus based women's counseling programs,
the Project on the Status of Women of
the Amcrican Association of Colleges and
the National Woren's Studies Association
identified over six hundred programs on
campuses throughout the country. Some
are based in stuodent personngl offices,
others operate under the wing of the
Division of Continuing Education. Eliason
(1979) identifies six quality models for
two-year co‘.egcs. Mezirow (1978) offers
methodolog/ for cvéluatnng qualnty re-
contlnuan vducarion realm. Both Eliason
and Mezirow decry the inadeéquate funding

gtven many programs.

Two fundamental goals common to all high-
quality equity counseling programs are:

1. To remov;ighe psychologlcal blockages
that hinder females' _access to choices

needed to change lifestyles.

2. To give women the opportunnty to as-
sess reality, their own skills, abjl-
ities, and options availabie.

Among Iongllved qualnty programs on four-
year college campusés, several transport-

ab'e models that meet the social and o
psychological needs of women have emerged.

5
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® A Cooperative

Institutional Model

Western Michigan Unlver5¢1y--The Coun-
seling Center at WMU, in cooperation
with the Division of Continuing Edu-
cation, .nlt|~ted a workshop program
in 1970, called "Search for Fulfill-
ment: A Program for Adult Women.''

The program's tw> main objectives

are to remove the psychological blocks
that keep woien from the choices they
need to make or change liféstyles,
and to give women the opportunity to
assess reality, their own skills and
abulutxes. and the opportunities

available to them in th2ir communi-
ties
fach workshop consists of at least 36

participants, divided into small grouns
of six, each lad by two women facili-
tators who can serve as role models.
The average woman applving for West-
ern's program is 38 yeéars old and the
mother of two or three children, of
whom the youngest is approxumatelv

nine years oid. The majority of the
#OMEN participants have attended col-
lege previously.

of New York--The Queens Coll;gu pro-
gram; "'Women Involved In New Goals'
(WING), includes activities designed

to provide various opportunities for.
women to meel and establish friendships
with other women students.rdnscus>
mutual problems, receive moral support,
and obtain information related to their
specific problems. It satisfies the
need stressed most frequently by wom-
en retarning to >chool to meet others
in the same situation. Acrivities
sponsored by WING include two-hour
weekly m2etings, workshops, speakers,
and special services. [ssues such as
personal concerns about guilt and
dependency; sex discrimination, and
career development are addressed.

WING is operated by four women stu-
dents under_the supervision of

Dr. Judith B Brandenburg, Assistant
Proressor and Counseling PSychologist
in the Department of Student Personnel
at Queens.

Brandenourg says that because so many

women ¢o dnrectly Fror being dependent
ucon their parants to becomxng depen-
dent or. their husbands, they do not
acquire their own identities. She
states that women must strengthen
their abiligie\rgg assert themselves
and make decisions. These abilities
are nec.ssary if effective 1earn|ng

Is to taae plac; and if women are to
be 2hic o analyze information, attack
orct ums, and read critically,

To opetter shape the Quéens program to
me2t changing client needs, Or. Bran-
dénourg has corducted over 200 indi-
vidual interviews and group discussions,
and analyzed numerous questionnaires.

in -=25ponse to -he gquestion, ''What

do 'ou see as your goals and reasons

for returning to school?" Brandenburg

rec. +-3 tn= following frequent an-

Swe

] «anted to grow up and find my

B noidentity. .

] ‘nNeea consiructive inte:ésts
_itside the nome.' ]

® . desire s f-falfillment:."

® '} wan:t se! -improvement, confi-

_ cunce, my own identity.''

® '""!'m feelinc stagnant and want a
weanungrut career." )

® "'! need to 7ind myself as a person.'’

® 'l seesh financial independence,
meanicgful employment.'

A Center for Continuing Education. for
Women witnin a university or college.

Genrge Wssnington UnlvErS¢ty--ln 196’
GW Sioncwro: the development of a pro=

totvpy . . - -faceted counseling ser-
vice 7 o on. Among its outstanding
initia 3re che-year, post-graduate
skill iriling programs in para lega’
anc cc o -rizl fields.

On »:= * “ ondergraduates, the Cen-

ter he  ai-o developed a program
calice Li-2line' which emphasizes
the "~.>rtance of the undergraduate
yea Letters -~-: written during
the . —ar oy jo  3r «~omen and mailec
to in. -~ing first-vcar somen. The
lette- znd a réacing list serve as
pregarator mate-ial for the first-
vear woner |, assombly held during



orientation week. During the
bly, first-year women are aske-
consider their co!lece years &
means of establishing values :
will enable them to be molders .
passive accepters, of their er
ment (Kirkbride, 1966).

Prcject Lifeline encourages women to
obtain formal edvcation and to keep
intellectually abreast of tne times
during their childrearing vears:
They are made awiare of various rea-
sons why women ¢nter or reenter the
labor force, such -s widowhood or
the increased cost of educating a

child, andof the increasing rumber

of women who are faced with the aced.
as well as the desire, to worl.

Junior woren with the assistance of
faculty members lecad panel discussions
that focos on problems wor=n encoun--
ter in combining mafriage; =ducation,

and work; society's perspsc:. v 2 on
women in the labor force: z-Z women's
contribution to the world <7 volun-

teer work. Discussions cerzzr on wo-

men most affected by the social changas
of the last quarter centurv--married
women in their 32's whose families no
longer demand most of tieir tima,
Students are cncouraged tc evaluate

each panel discassion and -6 make )
suggestions for futurc par-1 discus-
si1ons based nn their needs.

In Equity. Counseling for Commuaity College
Women {1979Y. £lii.or cocumercs efforts

of six exemplary two-year co!leges to
rarget support sorvices to srocific sub-
oopulations of remales. Berguen (Paramus,
NJ), Brevard (Cocoa. FL). Gavilan (Gilroy,
CAY, kane (Eugene, OR), Tridznt (Charlestcn.
SC), and Waukesha (Pewaukee. Wl) share
developed, integrated avproacnes to fund-
ing. staffirg outreach. and intaké that
assures op=n access to all institutional

educational counseling rescarces.

-~
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Do Women Students Adequately Utilize
Student Personnel Services?

Providing qualified zsunselors and deve-
loping _programs desizned to meet the needs
of adult women studer- ., is only part of
the task. The clients muSt be encouraged
to use the facilities: Only recently
have researchers of coonseling practice
attempted to analyze female access and
utilization patterns. Thare is no uni-
versal agreement among rzsearcheérs on
issues related to access and utl]lzatlon
Furthermore, there appear to’ ‘be duFFer-

ences related to size and tvpe of insti-

tution, as well as instizutiornal commit~

ment .

in one study, Hipple and 4ill (1973) find

that women students at tne Universicyv of
Idahc sought professional counseling more
than =men. While only 317 of the student

sody sere women, 404 of the clients at
Ine LU uversnty 5 counseiing center were
“emale. Fifty-five percent - the female

clients wanted assistance wi.n personal
zdjustment problems, an indi.ztion, ac-

tording to the authors, of t-uv degree of
stress women feel. Moore (i ~3). on tho
othe- nand, concludes that we en returnm-
ing - - school do not utilize :ne s:zudent
pers -~nel department because tnev nave

had = cleasant experiences with boun>blor>
in nigh school and wish to avoic zhem
in college.

les

Eliason (1977) sampled over 1100 fema

on tan, two-y<ar college campuses and
found that onIy 22.5, rated personal
counseling services as beneficial. Al-
though all ten institutions off<rec both
professional and personal COUW\_II.Q,
16.5. of the sample did not kncw if coun-

seling was offered and an additional
16.4. denied that any was available.
Respondenis were even less aware o7 the
personal problem solvnng Services: 25.2%
stated that it was unavailable end 33. 8
d:d not know. By contrast, of 14 identi-
fiable and common student support ser-
vices, the Learn:ng Resource Centers
received the highest ratinus among 55.37
of the respondents.

\)('.I

Given the lack of awareness or utiliza-

tion of the counseling services; faculty
advisement takes on increased importance
in the equity-conscious institution. It

becomes the job of faculty members to

work with pro‘JSSionaIIy trained counsel-
ors and provide supportive bridges be-
tween the worlds of home, education, and
work. Sensitive female facalty have the
additional capability of standing as
role models for students. In a survey
of women who were planning to continue
their education at the University of
Idaho, Hipple and Hill (1973) found that
37% of the women wanted assistance with
study habits and techniques, 61 wanted
information about occupational oppor-
tun:tn;s and 53 wanted to gain a better
perspective on the role of women in
society. Enlicghtened faculty, tnerefore,
should reinforce a woman's sense of
increasing control over her life and
career by encouraging her to increase
control over her llf;long learning
options,



Legislation that Promotes Sex Equity

Ovzr the last 13 vears Congress 35 passed §9¢g1al Servnces for Dnsadvantagpd Stu-
sec2ral laws concerning educatior:! equity. dents; and Talent Search. Thd SEOG and
Co:lectively they goarantee cvery indivi- CWS are financial aid programs based at
duzi's right to an equa! education. These local institutions. Students _applying
arc important steps since thev provide a for the BEOG must go through a national
lecal basis for issuing a grievance against application process. The TRIO programs
unfair discrimination. are special projects designéd to over-
come cultaral, economic, or physical

Although it is important to know the laws, hanaicaps and other obstacles that pre-
legislation alone will ‘not ensure educa- vent talented students from completing
tional equity. Acministrators, teachers, secondary or post-secondary education.
and counselors must combine their kncw- I
lecge of the laws with their efforts to 8 Title 1V--The Civil Rights Act of 1964
change their attitudes and biases regardnnn {Desegregation of Public Schools)

the -ducat on of women, minoritiss, and
har icapped persons ' ' ’ Title IV is the only national program with
- - ) funds designated to provide technical as-
>lstance in overcomirg sex discrimination

® ~. Womes A%Acducatnonal Equitv Act elementary and secondary schools. It

Act (wEEA) prov1des expert consultation and employ-
ment training to public schools with
problems or special needs incident to
desegregation on thé basis of race; color,
réligion; sex. national origin, or lan-

The Women's Educationa[ Equity
ias enacted onrAuguSt,21, 1674 and re-
aathorized in 1979, lts main function
~as been to 3rov1dg, through gra~ts and
contracts, educational equity fo- women
znd zirls. Si-ce 1977 the Wore- Edu- guage-
;?t;::2;z$gilEnoicthirgzngt:eﬁ; ;forrlce ® Title V--The Higher Education Act of 1965

Education) =as run a dlscretx,jar grants {Cooperative Education)

srocram to fund prOJects with hics repli- This program is designed to assist post-
cab:iity and widé impacr. an Act also secondary institutions in developing,
autrorized the creation of the Na:ional strengthening, or expanding educational
Advisory Council on Women's Ecucazional programs which combine work and study

crams to advise on the attoinment of experiences. Employment enables students
cducational -quity. 1o obtain funds for their education and
o . B jco experience related to their academic

® Tho Tifeer Ztucation Incentive Ace or OCCuDathnal objectives. Title V also

“’OVIdéS grants and contracts for training

The laredr_Zzuzation lncenti. =0T was SRR AD RS At L SIS S
aiuﬁ»d by Pre sent Carter in Jecumber Zoinistrative personnel and conductung
19770 The “ci nas authorize 2 3500 mil- fL?C?rCh;'nFo uay? ?oﬂ'TproYe programs.
lion over a five-vear period 7or career Instltut:ons participating in the program
cducation and cmphasizes tne <iimination are required to match the Federal funds

- i th r ive:
of ~ux bias and stereotyping in all pro- they receive

Gram areas. ¢ Titie inffhe Edugation,Amendments of 1976

® Title IV--The Higher Education Act of {iif}eflll*ﬂgétz‘uf”cu'dénce and Counsel-
1265 (Student Assistance) 1ng

Title 1V of the nghgr Educa:ion Act of This program authorizes thrée guidance

1365 provides Federal financial assis- an¢ counseling initiatives:

tance to needy studen;s in Lost-second- 1. Provide programs, projects, and lead-
ary education. Five programs are included ership activities in the states:
in this Act: (1) BEOG--Basic tducational 2. Increase coordination of guidance
Opportunity Grant Program: (2) SEOG-- and counseling activities at Federal,
Supplemental Educational Opportunity , state, and local levels.
Grant; (3) SS1G--State Student Incentive 3. Improve the qual|f|cat|ons of gu|d-
Grant; (4) CWS--College Work Study Pro- ance and coun>e|zng personnel with
gram: and (5) TRI0--Special Programs for emphasis on inservice training
Stucents from Disadvantaged Backgrounds, related to the world of work
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@ Title IX of the fducation Amendments
of 1972
fitié I X prohfbfts sex discrimination in
Education. It states that '"No person in
the United States shall, on the basis of

sex, be excluded from part:c;patlon in,

be denied the benefits of, or be sub-
jected to discrimination under any edu-
cation program or actuvnty recenv:ng
Federal financial assistance.'
Recruitihg,Studenzs;r The recruitment of
stodents is not an issuc at the elementary
and sccondary levels; bat it is an impor-
tant concern to post-secondary institu-
tions because of the growing competition
for college students. Title IX addresses
issues in the recruitment process that
involve written materials {e:g:; bro
chures, catalogs, and applications.)
Recruiters and admissions personnel rust
make sure they do not discriminate
against women in their campus units,
interviews, and correspondence:

Admissions programs. Title IX exempts
only the following types of institutions
from its admissions provisions: private
undergraduate institutions, preschools,
elementary; and secondary schools (other
than VOPahnonal) and s:nq] -seX public
undergraduate institutions. The follow-
ing types of institutions must adhere to
Title IX sex-discrimination admissions
pq!lcy public c0tdug§§[onal undergrad-

vate institutions, vocational schools,
and graduate schools.

Awéfding of Financial Aid. The financial
aid practices of an institution are not
exempt from the requirements of Title IX,
even though admissions policies may be.
The law requires that in awarding finan-
cial assistance to its students an insti-

tution may not, :

on the basis of sex:

1. Provide different amounts or tvpes
of such assistance, apply different
criteria, or otherwise discriminate.

2. Through soliczitation, listing, approv-
al, provision of facilities, or
other services, assist any foundation,
trust, agency, organlzatlon or per-
son that provides assistance to any
of such recipient's students in a
manner which discriminates on the
basis of sex.

20

3. Apply any rule or assist in applica-
tion of any rule concerning eligibly
for such assistance which treats per-
sons of one sex differently from per-
sons of the other sex with rega-d to
marital or parental status. (p. 24142,
86.37)

Counseling Students.

counseling of students,

that:

in_reference to the
Title IX states

1. A recnpnent shall not dnscr:m:nate
against any person on the basis of

sex in the counseling or guidance of
students or applicants for admission:

2. A recipient that uses tcst:nq or
other materials for appraising or
counseling students shall not use
different materials for students on
the basis of their sex or use materi-
als that permit or require different
treatment of Students on Such
basis unless such different materi-
als cover the same occupations and
interest areas and the use of such

different materials is shown to be
essential to eliminate sex bias.
Where the use of a counseling test
or other instrument results in sub
stant:ally ¢isproportionate numbers
of members of one sex in any parti-
cular course of study or classifica-
tion, the recipient shall take such
action as is necessary to assure
itself that saoch disproportion is
not the result of discrimination in
the instrument or its application.

3. Where a recipient finds that a par-
ticular class contains a substan-
tially disproportionate number of
individuals of one sex, the recip-
ient shall take such action as is
necessary to assure itself that such
disproportion is not the result of
discrimination on the basis of sex
in c0unSéI|ng or appraisal materi-
als or by counselors. (p. 24141,

86.36)

Single-sex Courses and Programs. If in-

stitutions offer home economics only to
females and auto mechanics only to males,
this is a violation of Title IX. Courses
most be open to all students.
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Vocational Education Programs: Title IX

prohibits discrimination in vocational

education programs, including vocational
programs at the high-school level. Voca-
tional education programs must adhere to
the open admission policy in accepting
females and males on an equal basis.
Female students will enroll in many of
the programs that havé been dominated

by male students:

® Title li--Vocational Education. the

Education Amendmernts of 1976
Tiiierijicon;ains provisions for elimi=-
nating sex stereotyping and discrimination
in the areas of:

. Requirements for the administration
of state vocational educational
programs. ) 7

2. Regulation of state use of Federal
funds. ) . ) }

3. Requirements for national vocational
educational programs.
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Conclusion

Today women comprnse almost half of the
student body in post-secondary institu-
tions. An increasing number of them are
older women who aré starting coliege for
the first time or returning after sever-
al years absence. Along with their

books and class notes; they brlng spe-

cial concerns and problems--both person-
al and professional.

College admunlstrators, counselors and
faculty members must realize that twey
are working with a_new type_ of woman
student. She is often seeking a nontra-
ditional. major (e g., agriculture or
medicine) instead of a tradltxoqgl one.

Educators must be prepared to assist and
encourage her as she makes her choices.

In many cases, colleges must update ad-
missions practices to eiiminate some
traditional requirements that often cre-
ate barriers for women wanting to return
to school. lnStltutlons of higher learn-

ing must employ females to act as Suc-

cessful role modeis; and must desngn )
special programs for women to help them
meet their special needs and cope with
the problems t4ey encounter once they
get to the 1nst|tut|on Finally, if

women are going to benefit folly from
the recent laws enacted to promote sex
equity, educators must work to _change
their existing attitudes and biases re-

garding the education of women and girls.
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Appendix
Workshops for Counselors that Promote Sex Equity

The Association for Counselor Education and Supervision (ACES), a
division of the American Pérsonna! and SGuidance Association (aPGA) ,
developed training modules for two-hour, oné-day. and two-day workshops

in a handbook entitled, For Women and For Men: Sex Egiity in Counsélor

Education and Supervision (i978).I The workshops are designed to be

used by counselor educators and supervisors in their work with students,

colleagues, teachers, counselors, and administrators.

TWO-DAY TRAINING MODULE

An extensive description of the two-day module follows. Material
from this experience can be adapted to the otheér two. shorter training

moduies;

Day One

1. INTRODUCTION

lPurpose To give wartncxpants an opportunity to begin to know

i their trainers, and to learn about ACES as a professional organi-
lg tlon and the goals of the workshop.
i-

A. lntroduco leédérs Talk about vour style of teach:nq/lead:ng
a workshOp What can participants expect of you? What will vou
expect of them?

Present lnformatnon on ACES and on the make-up and work of the
ACES Commission on Sex tguity Concerns.

w

1. ACES is a division of APuA thh over 4000 members. Members
include directors of guidance, coliege and university
teaching staffs, head counselors, directors of clinics, and
supervisors of professxonals in SCOutlng, YM and YWCA's,
girls' and boys' clubs. Members receive the bi-weekly
APGA Guidepost. the quarterly ACES Newsletter, and the bi-

monthly ACES Journal.

There are five reglonal dxvnsxons of ACES (Morth Atlantic,
Southern, North Central; Rocky Mountain, and Yestern) and
41 state divisions. All hold annual conventions or meetinAs,

!lnformatlon and resources regardlng the following workshops
may be obtained from: Association for Counselor Education_and Super-
vision, Two Skyline Place, Suite 400, 5203 Leeshurg Pike, Falls Church.
VA 22041. The handbook is currently out of print: portlonsrreprintéd
be low w:th the permission of APGA. The handbook is available throuah

ERIC, ED 162 220.
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2. The Commission on Sex Equalltv Eoncerns was begun in 1976.
It has a national chairperson and one or two representatives
from each region. An attempt has also been made to have
commission representatives in each state ACES division.
For the past two y2ars, regional and staté representatives
have Dresented procrams on sex equality concerns at their
groups annual conveations: Commissicn members are also

attempting to receive commitments from several colleges and
universities,; school settings, and agencies in_each state
to offer training in and support for sex equality. The
thrust of this effort in sex equality is for males, as well

as females, gven though at the present time in our history

more emphasis is being placed legislatively and socially

on women in an attempt to help them catch up.

People interested in working with this commission are
encouraged to contact their state and regional representatives
or the national chairperson.

C. Provide rationale. Counselor educators and supervisors_have as
their goals the self-realization and full developmeént of each
individual, uh:le also recognizing th° interdependence of

individuals necessary for the enhancement of scciety: Counsel ing
theory and practice recognize the imporiance of choice and
decision making, feelings of self worth and autonomy. and equal
opportunity for carcer development. The full development of

each indiviqual is obviously not possible within a sexist
SOClety It is ‘or this reason that counselor superVIsors and
educatcrs need to inform themselves aboat this issue and under-
take training to heip reduce sex-role stereotyping.

D: Outline goal and objectives: Use this time to expand briefly on
each objective--why it's ‘mportant and how it relates to the
training.

1. Goal: To increase s=x equality in the training and super-
vision of counselors.

2. Objectives: To help each participant to:

a. Increase awareness and examine personal attitudes
relating to female and male roles.

b. Examine his or her work setting for possible sources
of sex-role stereotyping.

c. Acquire specific strategies and techn:ques for the

reduction of sex discrimination in counseling.

d. Increase knowledge of the impact of recent legal and
economic changes relating to male and female roles.

e. Gain information about recént research, curriculum
materials, and audio-visual aids that relate to sex-
eQUalnty concerns.

f. Affirm or reaffirm a personai conmitment to reduce sex-
role stereotyp|ng in her or his work setting.

g. Modify, where necessary, existing curricular _areas to
reflect more sex-equal practices: e.g., testing, career
education, theory and techniques.
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9:10 1. ORIENTATION

: Purpose To deal wlth the business details of the workshop !

This is the time to take about fuve minutes to deal with the small
procedural details that often occupy participants' minds if not
addressed early in the workshop. So, talk about:

A. The dav's time schedule.
The importance of starting and ending on time.

The location of restrooms.

QO o

Rules and agreements abou* smoking.

m

Breaks and refreshments:

Any workshop changes.

[ B |

Arrangements for lunch.

9.5 I11. COMMUNITY BUILDING

Purpose: To get to know each other better so that oartxcupants
work togeuher better to help each other learn. To increase their
awareness of how they describe themselves in ways that relate to

their_maleness and femaleness.

A. The entire group shou]d pair off Ask partIC|pants to take a
small risk and select persons they don‘t know or whom they
don't work with every day and, if possible, who are of the
opposite sex.

B. Partners Should stand facing each other with a iittle distance
in between:

C. One person ésks the other 'Who are you?'' The other person

responds with one viord or phrase. The first person repeats the
guestion: the second person responds with a different word or
chrase. Ask only the single question, "Who are you?"' Allow

three mnnutes then switch roles and allow three more minutes.
D. Debrief/Discuss

1. Give each pair the opportunity to sit down and share what
Lh's exercise was like for them.

fter about four minutes engage in a discussion with the
ntxre group

What did they learn?

What kinds of things did they start with?

Qo o w o 3.

What kinds of th:ngs viere used to descr:be themselves
that related to their femlnunnty or mascul:mty7

This exerciSe is borrOWéd from the SEGO Project Handbook on Sex

35
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10:00

10:05

10:30

10:45

10:55

FACTS 1 THOUGHT ! KNEW ABOUT SEXISM IN sotiETY/EDchTioN/COUNSELiné

Purpose: To help participants become aware of what their assump-

tions are about the ERA; Title IX, and men and women generally, and
if these assumptions are corréct or incorréct. To exploré how these
assump;xons affect partxcnpants counselxng and role modelxng and

A. Give ééch,pérticipan; a copy OF the "'"Questionnaire' containing
ten true/false questions. Ask each person to take five minu‘es
to answe€r the questions.

B. WEth the entire group, give the answer to each .tem, taking two
or three minutes to expand on each. You might use the following
questions to do this:

1: How mxght the assumptlons !'ve made about each of these

items affect my counseling?
2. How might the assumptions |‘ve made affect my rcle modeiing'7
3. How mfght a counselor counteract a faulty &ssumption?

L. If you are a counselor who knows that a married woman can
can be expected to wurk an average of 25 years, how will
this affect your counselan with early adolescent females,

late adolescent females, middle-aged females?

5. 1If you bel-eve that Title IX only prohloxts d.scrnmlnatlon
agaxn,trwomen how does this affect your support or use ot
this legislation?

6. If you believe more women than men are in mental institutions,
do you expect more of vour female clients to be "really
crazy?"

Srean

INDIVIDUALIZING SEXISM OR SEX-EQUAL!TY EXPERIENZES THAT HAVE MADE
AN IMPACT ON ME

_influence individual behavior

Purpose: To sensitize group members about sexist incidents that

Al Form new groups of four persons, preferably two females and.
two males who do not know each other. Allow members several

minutes to introduce themselves briefly.

B: Give éach participant a copy of the handout, ''Individualizing
Sexism."” Go over the directions and ask each person to complete
the graph individually. It is often helpful if the trainer

fills in a chart of his or her own, which shows several _examples,
as this will usually trigger Somé responses in the participants
and they will be able to complete their own chart more rapidly.

€. Ask each pérson to take about five minutes to sharé one or two
experiences from their graph with other members of their small
group: Remind people when each five-minute period is up so that
the groups move along.

D. Again, individoally; each perSOn should complete the statement,
""Counselors disciminate when they : : :" Sharing shoald then
take place in the groups of four. One alternative would be to
have each group list the ways of discrimination on newsprint,

taping the responses from all groups up on the wal] Discussion
could then follow on the most commonly listed ways.
36
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Each person should individually complete the statement, 'As
a professional, | discriminate when | . . . Ask people to
look at the ways listed in exercise D and honestly evaluate
themselves. This third exercise need not be shared with the

o hers in the group.
11:35 F. Large Group Debrief/Discuss

1. What did yoo learn from this exercise?

m
.

2. Are you motivated to do anythlng about your own and others'
sexist experiences?

11:45 Vi. TITLE IX, éﬁA, ANb éEx STEREOTYPING

Purpose: To nge |nformatlon about Tntle I1X and the ERA and to i
increase participants' awareness of how their values affect their
thoughts and actions about Title IX and the ERA.

UndefStandabIY,745 minutés is not vary long to devote to these

important top:cs The assumption is made that participants will

have had some previons exposure to these issues, and if they haven't,
that this exercise will give them a good Foundatlon in the information
and values relating to these issues. You will not have time to
use all the options in this section. Choose items most appropriate

for your grouop.
A. Option One

1. Form new groups of four, again preferably two females and
two males who do not know each other. Allow group members
several minutes to introduce themselves briefly.

2. Have each member individually (not to bé handed in) write,
"What | know about Title IX."

3. Have each member also individually write, ‘'What 'bugs me
most about Title IX."

4. Give each member a copy of the counselxng section of the

Title IX regaulations:

5. Encourage groups to talk thH each other about the:r
individual perceptions and problems concerning the counselxng
secticn of Title IX Have them define and write down
problems they have r;gardnng compliance or agreement with
these regulations. Theése -ould also be written on large

sheets of paper and hung around the room.
6. Large Group Debrief/Discuss
a. Ask each group to share one of their problems or
) select one from those posted around the room.
b. Initiate a discussion to see i othérs have a solution

to the problem, are expernencmg the same problem, or
know where to go for help in solving the problem:

8. dptfon Two
1. Show the f:]mStr:p “Title IX and the Schools.' Following

this, proceed with sections 4, 5, and 6.
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12:20

3N

Vil.

C. Option Three
|. Values and Titie IX/ERA: Several options are availabie
around the use of the handout, '‘Statement on Title IX and
ERA."

a. You might do ''values voting,' where the trainer reads
each of the 18 items and asks participants, without
comment, to hold their thumbs up if they agree, thumbs
down if they disagree, and thumbs turned sideways if
tHey are uncertain:

b- Following this, depending on the size of the group. you
might have large or small group discussions about the
feelings raised by this exercise, about how to gather
factual data that support or dispute these statements,
and about how to deal with others whose opinions are

based -n misinformatrion:
Zuren

EXPERIENTIAL TECHNIQUES YOU CAN LEARN AND TAKE BACK TO TEACH YOUR
COUNSELORS AND STUDENTS

Purpose: To deﬂoustrate and provnde partxcnpants thh some ex-
pernent:al techniques they can use in the&ir woggisettlngs To he' >

partlclpants become more aware of how sex stereotyping and attitudes
toward sex equality affect counselors. o

You my choose to use the included role piays jnrseVerairdifFerent
ways depending upon the size and composition of the group.
A. Option Cne (small groups)
1. Ask participants to form groups,with ?our to five peopie
thev have not previously met, all groups containing some
males and some females.

2. Each group should be given copies of the same role play.
One person is the counselor and one to two persons are
the client(s): The remaining one to two people in each
group are observers. Allow five to ten minutes for each
role play.
3. After each role play ask each small group tc discuss with
one another what happened, using the discussion questions
as guidelines. Allow five to ten minutes for each discussion.

4. With the entire group ask for a summary of pérticuiariy
pertinent points from each small group.

B. Option Two (Iaree group)

1. Ask for volunteers from the large group to role play one of
the scenarios in front of the entire group.

2. Then lead the discussion with the entire group using the
discussion questions as guidelines.
€C. Option Three

i. Have the group do several role plays and then in small,
similar-interest groups, write new role plays that could be
used in their work settings. These could be typed and
distributed to all workshop participants.
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2:45
3.00

b; bption Four

1. Do something with or mention stimulus videotapes, movies,
or audiotapes.

VIIt. COUNSELING INTERVENTIONS FOP NONTRADITIONAL CAREER CHOICES

Purpose: To démonstrate one or more methods of helping couiseiors
increase their awareness of the effects of their interventions on
the zareer choices of their counselees.

Several options are presentad Eérdeai yjtbrthjs topic in this time
frame. Your ctoicé of one or a combimation may depend upon your

accessibility to the resourcés and the composition of your group.

A. Panel biscusion

1. Ask

two females and two males who are in nontraditional

jobs if they will participate in a parel discussion designed

to inform counselors about the pro's and con's of their jobs

and
The

a.
D.

B. Filn(s)
1. You

a.

b.

You

what help counselors could have beer or might still be.
trainer serving as the moderator of the pane! may say:
Describe your job: Tell us what it i5 that you do.

How did you happen to choose this job? What factors
most affected your choice? -

What help, if any, did you gut from any kind of a
counselor--high school, college, employment service,
agency--in making this choice. o

What are the positive factors associated with beéing a
male or female in your job? -

What are the negative factors associated with being a
male or female in your job?

What could counselors do to be moré helpful in assisting
people who are considering nontraditional career choices?

may show one or more of the following films as a:

Preludé to the panel discussion: 7
Stimulus for small and/or large group sharing and
discussion centered around the matéerial presented in

the films. o S

Way to allow participants to preview and evaluate
materials that they might use in their own work settings.
following films are suggested for use in this section.

may know of others that would also be appropriate.
“Anything You Want To Be'' - a 15mm; 30-minute film
available through any office of the Bell Telephone
Company. It shows women and meén in nontraditional jobs:
"'Women in Management: Threat or Opportunity" - a 29-
minute film produced by Barbara Jampell, CRM/McGraw
Hill, 110 15th Street, Del Mar, California 92015.

39
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S <. F13ST DAY EVALUATION

’?urpo>e: TQ receive feedback on how the activities of the day were
| received and perceived by participants.

~sh each participant to write answers to the following
sentence stubs and hand them in. You may receive more hcnest
answers if participants do not put their names on papers.

o learned .. LY

R I N

5.0 'L odidn't like o . v

Lo wrish U

5. ''Other commentb/questions Lo

: SOMEWORK

fSce To hcip parrfcipants begin to take the inéormation and
Sweniess they hove tearned in this day's training and apply it in
sl live . To have fun.

G. AsRoparticipants (o make a_list; between now and tomorrow

torning, of the examples of séx-rolé steréotyping they observed.

L. A4Sk participants to team up with someone of the opposite sex to
Jdoo something “untraditional. Examples might include: the
‘urigle partner opening the door for the male; the female making
3 stxist remark within hearing distance of others; the male
carrying nis briefcase whiie the female carries the heavier
wuitcascs: the male complaining to the desk cierk of a mouse in.
nin oroor while the female attempts to calm him_ and make light of
it both partners entering an elevator and facing the back
ratner than the front. Participants are to observe the reactions
ot those aroond them to their "gntraditional” behavior and
fenort tnis in the morning.

Stiare ' Uernrie! Homework

Parsose:  To allow participants to share and comment on their

“oocaork activities and observations and to energize the group for
e omorning's activities.

Begin this section by ééklﬁg.

. "Why dig we ask you to do this homework?"
Z. "inat did you learn?
3.0 Wit any of the obsérvations you made or information you

learned be of help to you in the future?”

focourage participants to volunteer to share briefly their
coments and observations on their homework relating to your
questions:  Your role as trainer is to actively listen, clarify,

and foae i litate.

40
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9:45 I1. MALE STEREOTYPING

Purpose: To increase participaits' awareness of théir own and others

stereotypes of males and masculine behavior and how these stereotypes
affect their counseling and_rolé modeling.

A. This section may be done in several ways depencing upon the
overall size of the group and/or the number of men in the group:
1. Option One

3. Fsl the group to form groups of four to five with some

~ men and women in each group. , .

b. Ask the men to describe a personal experiencé in which

they felt expected to display masculine behavior.

c. Ask the women to describe situations in which they

~ would expect masculine behavior.

d. With this as a beginning, ask each group to discuss and
write on large sheets of paper societal definitions of
what a-man is and what masculinity is:

Post these definitions around the room. o

Facilitate a discussion around these definitions with

the entire group. This is primarily an open-ended

discussion. You are not trying to agree upon the
definition of what a man is and what masculinity is.

You are looking at what people's ideas are and how much

they agree and disagree. , )

9. Ask participants how their ideas on maleness and mas-
culinity affect their counseling. Ask participants
how their ideas on maleness affect their role modeling-~
particularly in relation to their counselees, students,
and people they are supervising.

0

2. Option Two

a. From the large group ask for four or five male
volunteers to describe briefly a_personal experience
in which they foit expected to display masculine

) behavior. ) o , -

b. Ask for four or five female volunteers to describe
briefly situvations in which they would expect masculine

behavior: o S

c. BGo back to d and e ‘above or ask the large group to
brainstorm Societal definitions of what 3 man is and
what masculinity is while you write them on the black-
board or large sheets of paper.

d. Proceed with f and g above.

10:30 B. Show part 3, '"The Masculine Image," of the filmstrip series
Masculinity by Warren Schloat Productions, 1974, 150 White Plains
Road, Tarrytown; New York 10591: This i's a series of four film-
strips and cassette tapes that focus on the study of men today,
their roles, and their impact upon the world in which they
move. Masculinity discusses the validity of certain lTongheld
assumptions about men and masculinity, the degree to which myth

and traditional stereotypes have influenced these assumptions,

and what options and new directions men now have open to them.

a1
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C. After viewing the fiimstrfp, ask some of the ?oiiowing quéStionsz
1. Whom do you most admire? Why? Generally speaking; are men
your heroes? Women?

2. Do men and women tend to have similar images of masculinity?
Are these images affected by whether the peison who has the
image is white, black, native-born, foreign, Jewish,
Christian, rich, poor?

3. What ;hingsrdo the James Eond image, the ﬁick Jagggfiqf }
Burt Reynoids image, the Playboy image, and the astronaut

o image have in common?
10:55 D. Distribute the handout, “Some Damaging Effects of Sex Stereo-

typing on Boys and Men:

11:9 11. RELATIONSHIP OF SEXISM AND RACISM

Purpose: To raise the issue of the féiéfiéﬁéﬁib of sexism and
racism and how both of these create a barrier in counseling.

It is important here to tell the group that the brief amount of
time devoted to this issue is not intended at all to demean or
mnnlmnzeigbe importance of racism for counselors. Since this work-

shop is deallng with sexism, it is intended that this topic be
introduced as a related issue, but not dealt with in detail.

A. Explain the purpose of this section to participants.

. B. Give each partlcxpant a copy of the handout, ''Sexism-Racism'' and
ask them to read it quickly:

C. Ask for comments, questions, agreement/disagreement from
participants.

11:15 V. FEMALE STEREOTYPING

Purpose: To increase participants' awareness of their own and
others stereotypes of females and feminine behavior and how
these stereotypes affect their counselinf and role model i ing.

A. Optlon One

1. Ask partxcnpants to form xnto groups of four preferably
with two males and two females and with people they don't
know well.

2. Give participants several minutes to introduce themselves.
3. Give éachrparticipént a copy of the handout, ''You Women
Are All Alike.'!
L. Ask éach small group to do the following things:
a. Look at the attached sheet.
b. Discuss the attitudes behnnd such comments

c. Think of a woman friend--how many comments do you think

- fit that person?

d. Do you use any of these statements at any tlme7

e. Make up a similar sheet for :*en. Discuss thé attitudes
behind such statements. Ask pértncnpants to hand in
one sheet from each group that could then be typed
duplxca;gdifand distributed to the rest of the members

7 of the large group: .
f. What are you gonng to do about it?

Q 4 X
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"group debrief/dVscuss. Ask fore

comments from the entire group.

B. Option Two

1. Give each group member the handout, '‘Opinionnaire."
2. Ask each group member individually to complete the
"Opinionnaire."
3. Have each score the '"Opinionnaire" as follows:
a. ﬁfsqountritems 7, 13, and 16 }
b. Score all items but 19 and 20 as follows:
SA-1, A-2, d-3, D-4, sp-5
c. Score 19 and 20: SA-5, A-4, U-3, D-2, $D-1
4. Have each participant add up her or his total score.
Divide the total group into three groups baséd on a low,
medium, and high range of scores.

5. Have each group discuss:
a. Mhat they think each of the other two groups is like:
b. What they think each of the other two groups thinks they
are like. E—
6. Share each group's perceptions in the large group.

7. Now redivide the grouprinto SuEgroups,of four or five, each

of which is composed of members of all three of the "stereo-
type'' groups.

8. Have members write down individually three things that
influenced them to become the man or woman thkey are today.

9. Sharée these in the smail groups.
10. Debrief in large group:

What happened?

a.

b. What did you learn? o

c. What was different between the large group and the small
group?

Hopefully, the point made will be that when wé méét and

iisten individually to people we have stereotyped, we find
their experiences not too different from our own.
C. bption Tiree
1. Show the film 'We Are Yoman'' with Helen Reddy, 30 minutes,
produced by Motivational Media, Inc., La Jolla, California.
2. Facilitate small and/or large group discussion by focusing
on the following questions relating to the film:
a. MWere you surprised at any of the statistics?
b. Did you disagree or feel negatively about anything in
. the film? ) o
c¢. In thinking about "women's liberation," what's in it for
) men? o
d. How might you use this film?

1:30 Sivien
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: D TRAN LS 1 earn mope T 4v ot ~ha ik ST
assessing sex-role bias in the counseling process. carcver materials,
interest inventories. and vocational education.

This is a relatively shert section in which the trainer is primarily
cencerned with presenting people with materials for assessing sex-.
role bias and for Stimulating their intérest in applving the material
i their wors setting.
S, Option One

L ASK particimants to fore into groups of four: preferably
with two maler and teo females and with people they don't

hnces wel .

Give particinmts several mingtes to introaduce themselves.

3. Give each particinant a covy of the four handouts., "Check-
Pist Yor Assessing 3ias in the Counseling Process. in
Carcer- Materials, in Interest Inventories., and in Vocationa]
Educacion;"

Lo Aok ¢ach aroun to read. discuss, and critique these handouts
toaeter, beginning with those areas that are of most intirest
to ther.  Ask them to focus on some of the following:

A Shhuld any iten be added or deleted?
hoooWhat are some realistic ways to insare thal preservice

and inservice counselors will use these checklists?

c. Once we discover, by usinag the checklist, in what arcas
sex=role bias is still present, what can we do to reduce
it?

d. Mhich items an the
change or deal eff

chlist are the mo-t difficult to
ively with?

30 drocess coold be fallowed with the larqe group
reading., discussing, and critiquing the handouts.

V1. THE INFLUENCE OF POWER [N DEALING WITH INDIVIDUAL AND INSTITUTIONAL
SEX-EQUALITY PROBLEMS

e e e — —
Purpose: To encoarane an awarcness of how to gain power which i
d

efined arbitrarily on the basis of gender.

|
|
i
i

han

Mini-lecture. Begin this section with a brief presentation of

some of the aspects of power: Several examples are included to

helyp you do this. You may have other material that you have

used effectively in the past and think is appropriate here.

}. Example One
The feeling of helplessness which results from a lack of
control over one or many aspects cf ar internal or external
environment can be overwhelming. £Eaczh of us can perhaps
recall such an experience--1or some it was temporary. for
otihers of longer duration: PRnllo May has identified two
metheds ¢f responding ta a lack of powcer--violence and
anger/depression.
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g.20 IV.: OVERVIEW OF SEX EQUALITY I EDUCATION

You @ilirnow know something about the attitudes and level o# the

group: Make your first informational presentation using the

backup material in the workshop.

8 Review the statistical rezality which indicates the need for

a fresh look at our long-range projections for our students:

8 Emphasize legal requirements for sex equality in educarional.
instituticns based on Title |X of the Education Amendments of
1972. Indicate that vou will give more details on Title [X
later in the day.

8 Point out the double discrimination that affects women and

girls of cultural and ethnic minorities citing some of the

statistical information. S )

8 Highlight significant arzas «here school systems car expand or

constrict the aspirations and expectations of stodents through:

-different treatment and expuctations for girls and boys
~curricular materials

-counseling_and_guidance activities and materials
-sports activities

Allow time for questions and discussion.

I e
9:45 V. GROUP ACTIVITY
Try to be flexible enough to be responsive to the group. This
will become easier as you gain ioré experience. Now may be the
time for a complicated activity involving small groups, or a large_
group activity, such as listing adjectives traditionally associated
with females or males. Your choice also may be dependent on time
factors.
If the previous discussion and guestion period was of some length,
you may need to do a short activity or eliminate it altogether.
10:0 Vi. MEDIA PRESENTATION

Have everything ready, Sc tnat the equipment need only be rolled
into position and turned on.
Allow time for discussion ¢! the presentation.

10:30 Break

19:45 VIL. TITLE IX

Explain that you are nighli:htir- Title IX, that you don't claim

to be an expert on the luw.

!f you have sent away for 7-2e cunies of Title 1X and its implementing

rzgulation, you car pass thum o and, using your own aiready marked

copy. take the group throug: the ~uzilation highlighting some areas.

This procedure makes the ia. rea by making it specitic. It

becomes something cach pors-n . read and understand.

Depending on thé :omposiric: of - nur group. different areas may beé

emphasized. General highli -ats:

8 No sex-discriminatory cl. ,se. or sex-discriminatory requirements,
such 2s shop «r home =zcor »mic ..

8 No sex-discri~inatory wor ~«:u 'y programs. )

9 No sex-tiased counseling Hs “i.nseling materials.
8 Integrated ph - sical ediucaring <issses,

L

Equal opportur’'tv ir srer .
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1:00
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VI,

X1,

Questions and discussion.
For those who would 1ike édaifiéhajijnformationVon,thé taw,
you can offer the address of the Department of Health and

Human Services, Office for Civil Rights, Washington, DC, and

the addresses of the ten regional offices. These offices
will provide more detailed explanation.

GROUP ACTIVITY

Selection depends on thé needs of the groun and time factors.
DISPLAY OF PRINTED MATERIAL

If you have set up a display table of materials, take the time
to go over it and highlight one selection from different areas:
counseling, curriculum, statistics:

It helps to hold up a book or a pamphlet, state its title, tell

what it covers, perhaps show an example: A Women's Bureau pamphlet
on statistics can be identified and one or two important statistics
cited.

Give participants time to browse through the material and suggest
they continue to do so during lunch:

luneh
It is preferable to eat on-5ite for two reasons:
I. Persons don't get delayed at restaurants thereby holding up
or missing part of the afternoon session. ) o
2. More important; staying together informally, perhaps with a
brown bag lunch, allows participants to talk to each other
and to the leader and generally process the information delivered
in the morning.

SHORT MEDIA PRESENTATION OR A TIME FOR QUESTIONS

Ask the participants if they have any questions they would 1ike

to raise as a result of the morning's work. By now, partici-
pants should feel more comfortable with each other and might now
offer some guestions that they were not ready to share in the
morning.

STRATEGIES FOR CHANGE

faik about the neec¢ to use and to pass éiqng the inForm;tion and
ideas they have gained during the day. Break into small groups
and begin to develop change strategies. Assign ""Career Awareness
Night' to some groups and have others work on "My Colleagues .

Share problems and solutions with the total group.

Do "'The Buck Stops Here'' and discuss in small and large groups.

CLOSING REMARKS

Summarize:

¢ Expanding and changing roles of girls and boys, men and women:

9 The need to look freshly at old stereotypes: and , :

8 Title IX and other related laws that make sex discrimination in
schools illegal.
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Xitl,

XIV.

If you can provude the service, ask the group if they w0ulo like
the registration list dupllcated and sent to each member so that

they can be resources for each other: |If you cannot do this,

perhaps someone else in the group will take on the job.

EVALUAT [ON SHEETS

If you are using an evaluation sheet, ask participants to Fill it
out nOw.

Many individuals are uncomfortable about handing i~ an evaluation
sheet if they think the leader will know whose it is. We recom-_

mend unsigned comment forms. Ask them to leave the evaluation in
a suitable place--perhaps a chair near the front of the room=--

rather than hand it to you:

AFTER THE WORKSHOP 1S OVER
Many persons with one last question will want to speak to you at
the end of the day. Be sure your Schedule doés not réquire you to

‘1eave before you respond to these individuals. This time may

prov:de extra impetus for some participants to decide finally on a
commitment to change.
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